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AP English: Literature and Composition

Course Overview

Students are not vessels to be filled, but rather thinking individuals to guide.  This syllabus represents skills and understandings that each Advanced Placement student should reach, but, like a map to Disney World, there are many routes and side trips that could be chosen.  I will not follow the exact sequence nor teach every one of the works outlined here every year because the curriculum must take into account the interests and struggles of my students.  Flexibility is the key to make sure each group of students drive themselves to reach their full potential.  


The focus of this AP English course will be to help students reach a college level of reading, thinking, and writing skills as described in the AP English Course Description [C1]
.  My students are emerging from a more structured program designed for a wider range of abilities.  This is their first rigorous selective course in English.  Because students have no previous AP or gifted and talented course experience, this course builds important college foundation skills such as: 

· Time management skills/Independence 
· Planning projects

· Writing under time pressure 

· Creating personal reading schedules

· Planning homework time

· Textual Analysis (Interpretative, evaluative, and argumentative skills) [C2, C3, C4]
· Evaluating professional writers based on given criteria or personal response

· Identifying and interpreting literary techniques used in texts

· Evaluating student writing based on a given rubric

· Supporting interpretations and judgments with evidence and elaboration in written or oral critiques

· Self-evaluative/Meta-cognitive skills [C4, C5]
· Evaluating personal writing based on a given rubric

· Charting writing strengths and weaknesses over the course of the year

· Responding and critiquing the learning process by exit slip reflections, unit reflections, and discussion 
· Developing and defending personal reading preferences 

· Writing skills [C3, C4, C5]
· Building vocabulary

· Understanding grammar rules: both for correct and incorrect usage and as a tool to describe an author's voice

· Writing well-structured paragraphs, utilizing topic sentences, main points, types of elaboration, and conclusions

· Writing well-structured essays, utilizing strong introductions, varied body paragraphs, and interesting conclusions

· Writing research reports with emphasis on MLA citations, works cited pages, plagiarism, quotations, summaries, and paraphrases

· Writing for a purpose, including resume writing and college essay writing

· Student-led learning / Self-motivated learning [C2, C3, C4]
· Choosing texts to read based on personal preferences 

· Planning and leading text discussions 

· Motivating peers to read texts based on interesting presentations 

· Creating assessments for peers based on texts 

· Critical thinking skills

· Identifying key features in a text

· Creating criteria to evaluate writers

· Applying skills listed above 

Course Content Overview
Every day AP English students will be expected to work hard in and outside of the classroom.  They will read, think, and write, no matter which of the wide range of literature and writing topics they are focusing on.  Instead of being organized by theme or chronological order, this course is based on the above fluid sequence of skills and related materials.  For that reason, the first term units (summer reading, resume writing, six traits, and short stories) focus more on knowledge, comprehension, and application, while the fourth term units (Shakespeare, Poetry/Research) emphasize independent analysis, synthesis, and evaluation.  However, the order and unit length will reflect student responses and needs.  Some classes may take a special interest in a certain unit or be able to move quickly beyond another unit. As said above, flexibility will be the key to making sure each group of students reaches their full potential. 

Textbook

Arap, Thomas R. and Greg Johnson. Perrine's Literature: Structure, Sound, and Sense. 


Eighth Edition. Australia: Thomson Wadsworth, 2002.

Possible Readings [C2]
Full-length texts:  Jane Austin's Pride and Prejudice, William Shakespeare's Midsummer Night's Dream, Much Ado About Nothing, and Richard III, Mary Shelly's Frankenstein, Sue Monk Kidd's Secret Life of Bees, Khaled Hosseini's


 Kite Runner, Tim O'Brien's The Things They Carried, David Guterson

's Snow Falling on Cedars, Emily Bronte's Wuthering Heights, Charles Dickens' Tale of Two Cities, and student-selected works from an author listed on the AP course description page. 
Short stories: (All found in Perrine's Literature) "The Most Dangerous Game" by Richard Connell, "The Short Happy Life of Francis Macomber" by Ernest Hemingway, "The Destructors" by Graham Green, "How I Met My Husband" by Alice Munro, "Everyday Use" by Alice Walker, "Miss Brill" by Katherine Mansfield, "Eveline" by James Joyce, "The Worn Path" by Eudora Welty, "Paul's Case" by Willa Cather, "The Jilting of Granny Weatherall" by Katherine Anne Porter, "A Rose for Emily" by William Faulkner, "The Rockinghorse Winner" by D.H. Lawrence, "Young Goodman Brown" by Nathaniel Hawthorne, "The Drunkard" by Frank O’Connor, "The Guest" by Albert Camus, "A Municipal Report" O. Henry, "A Jury of Her Peers" by Susan Glaspell

Poetry Authors: (Many found in Perrine's Literature) Lord Alfred Tennyson, William Carlos Williams, Gwendolyn Brooks, Dylan Thomas, Allen Ginsberg, Christopher Marlowe, Sir Walter Raleigh, Andrew Marvell, Shakespeare, Dr. Seuss, assorted limerick authors, poems by student-selected authors including Shel Silverstein and Eminem.  
Overarching Units

Vocabulary Enrichment [C5]
Duration: 1st Semester

· Daily challenge words 

· Weekly quizzes 

· Many terms will be chosen from 100 Words Every High School Graduate Should Know. 

Grammar Building and Analysis [C5]
Duration: 2nd Semester

· Daily grammar activities

· Weekly quizzes 
· Application of grammar elements in essays and editing 
· Key subjects include, parts of a sentence, clauses, verbals, punctuation (apostrophes, commas, colons, semicolons, ellipses, dashes, etc.)

Individual Units

Summer Reading/Course Introduction Unit

Duration: 3 Weeks

Justification: I strongly believe in assigning summer reading both as a symbol of the 

dedication required to succeed in AP English class and as a key component of the year formative assessments necessary at the beginning of the year. 

Learning Goals:
· Students will understand that this is a rigorous course that will push them to read, write, and think far more than they are used to doing.
· Students will apply time management/independence skills to reading summer books and creating presentations on them. 
· Students will activate and expand prior textual analysis skills, including using evidence to support arguments. 
· Students will activate and apply self-evaluative skills by analyzing their own strengths and weaknesses in writing, reading, and motivation. 
· Students will activate and build an appreciation for literature by reading, presenting, and discussing books of their choice.
Assessment: 
· Letters of introduction—students read and then write a letter of introduction that both introduces students/teacher as individuals, but also their feelings/strengths as readers and writers (formative) [C4]
· Novel essay—a timed writing prompt based on a summer reading novel; it will be assessed according to the six traits (formative & summative) [C2, C4, C5]
· Reflection/analyzing errors activity for student essay (formative) [C5]
· Booktalk—a group presentation to "sell" their independent novel to other readers (formative and summative) [C2, C3]
· Multiple choice quiz on summer reading (summative)
· Discussions—including both teacher-provided topic discussion and student-provided topic discussion (formative)
Possible Texts: William Shakespeare's Much Ado About Nothing, Mary Shelly's Frankenstein, Sue Monk Kidd's Secret Life of Bees, Khaled Hosseini's

 Kite Runner, Tim O'Brien's The Things They Carried, David Guterson

's Snow Falling on Cedar [C2]
Independent Reading Unit
Duration: 5-6 Weeks concurrent with Resume and Six Traits units. 

Justification: Since most of the career skills and six traits/college essay units will be in-

class instruction, students will independently read a novel of their choice from a list of approved texts. Students must plan their own reading schedule and submit it to the teacher. 

Learning Goals: 

· Students will apply time management/independence skills by previewing books, choosing a novel, setting their own reading schedule, monitoring their progress, and completing their projects on time. 
· Students will apply textual analysis skills by choosing a strategy to analyze their chosen books and applying it to their final presentation. 
· Students will build an appreciation for literature by reading, presenting, and discussing books of their choice.
Assessment: 
· Reading schedule draft—a calendar that shows personal reading deadlines and interfering activities such as sports (formative)

· Reading schedule revision (formative)

· Informal novel discussions (formative)

· Booktalk or written book review—a presentation or typed essay that both “sells” the book’s style and interprets its themes or symbols (summative) [C3, C4]
· Reading reference sheet (formative and summative) 

Possible Texts: Sue Monk Kidd's Secret Life of Bees, Khaled Hosseini's

 Kite Runner, Tim O'Brien's The Things They Carried, David Guterson

's Snow Falling on Cedar, any text chosen from the list of authors on the AP English course description page. [C2]
Resume Writing/Career Skills Mini Unit

Duration: 2 Weeks

Justification: I require all seniors in every level to write a resume and practice interviews 

because it requires students to write and speak with precision and purpose. These essential communication skills and the materials themselves will help AP students get into college and earn scholarships. 

Learning Goals: 
· Students will activate and apply writing skills by writing for a purpose, which will be creating a professional/academic resume.

· Students will build speaking and personal presentation skills necessary for class projects and job interviews. 
Assessment: 
· Critique of an example resume (formative) 

· Resume draft (formative) [C5]
· Final resume—a usable resume that is assessed on word choice, conventions, and overall presentation (summative) [C5]
· Written interview reflections (formative) [C4]
· Mock interview (summative and formative)

Six Traits of Writing/College Essay Unit

Duration: 3-4 Weeks 
Justification: This unit begins the intense study of writing and evaluating writing by 

introducing the terminology used to analyze literature and student writing (ideas, organization, word choice, voice, sentence fluency, conventions, plus presentation).  Through the practical assignment of writing a narrative college admissions essay, students are motivated to become familiar with the six traits of writing and basic elements of an essay such as introductions, body paragraphs, and conclusions.  

Learning Goals:

· Students will activate and build writing skills, including prewriting techniques, vocabulary associated with writing, essay formatting, and selecting a topic. 
· Students will apply self-evaluative/meta-cognitive skills to evaluating their own and example essays according to a six trait rubric that focuses on organization; moreover, they will chart their strengths and weakness by analyzing teacher feed-back on their final draft.  
· Students will apply time management skills by completing most of the project during class time and while working on an independent novel at home. 
Assessments: 
· Writing activities to identify and revise paragraphs using each trait (ideas, organization, word choice, voice, sentence fluency, conventions, plus presentation) and each part of an essay: introduction, body, transitions, and conclusion (formative) [C4, C5]
· Use of six trait rubric to score sample student writing (formative)
· Use of six trait rubric to peer edit fellow students' college essays (formative) [C5]
· Use of six trait rubric to review and reflect on their own writing in journal entries (formative) [C4, C5] 
· Prewriting activities, including free-writing, and concept mapping (formative)[C4]
· College essay rough draft (formative) [C4, C5]
· Polished college essay—a personal narrative piece that is graded on the six traits with an emphasis on voice and ideas/creativity (summative) [C4, C5]
· Discussions (formative)
Short Story Unit

Duration: 5-6 Weeks 
Justification: Approximately 15 short stories will be analyzed over the 5 week period.  
Because of the number of stories, this unit is very important in helping students develop time management skills, especially for student in sports. This is also the unit when students begin timed writing assignments in preparation for AP test writing.  
Learning Goals:

· Students will apply time management/independence skills by choosing a story to present, using a calendar to set deadlines, creating a presentation that interprets the text based on selected literary elements, and creating insightful questions to lead class discussion; students will also independently review one story that they didn't present.  
· Students will apply textual analysis skills by identifying, defining, and creating questions featuring important literary elements (such as plot structure, characterization, theme, point of view, symbolism, tone, humor, irony) related to their stories; students will also analyze short stories in timed writing and homework essays.    
· Students will apply writing skills to a variety of writing assignments.
· Students will apply self-evaluative/meta-cognitive skills to evaluating their own and fellow students' writing and charting their strengths and weakness.  
Assessment: 
· Presentation—assessed on interpretation of story, quality of handouts, ability to frame engaging discussion questions (summative) [C2, C3]
· Preparation and interaction in other students' story discussions (formative)
· Random reading quizzes (summative)
· Review essay on different story—a two page, at home essay that evaluates a story's artistry and literary quality and is graded on the six traits (summative) [C3, C4]
· Timed writing assessments analyzing how the author uses specific literary elements (such as structure, style, detail, tone, imagery, figurative language, symbolism, setting, and characterization) to create meaning—graded on a 9 point AP rubric to allow students to gain familiarity with the system (formative and summative) [C3, C4, C5]
· Timed writing revision—after reviewing teacher feedback, students have 40 minutes to rewrite their essay (formative & summative) [C3, C4, C5]
· Essay strengths and weaknesses chart—a meta-cognitive organizer allowing students to monitor teacher feedback and reflect on their own writing progress (formative) [C4, C5]
· "Good, Bad, & Ugly" paragraph review—an activity where students evaluate and discuss student essay writing; selections showcase the best and worst word choice, tone, detail, sentence fluency, and insight vs. plot summary  (formative) [C5]
Pride and Prejudice Unit

Duration: 6-8 Weeks (Plus winter break)

Justification: This unit moves students from focusing on a short piece of literature to 
studying a novel length book.  Since the previous novels were read as independent studies, this is the first novel that the class focuses on.   

Learning Goals:

· Students will apply time management/independence skills by reading books independently and being read for prescheduled reading quizzes. 
· Students will apply textual analysis skills to interpret the author’s social and historic values by analyzing literary techniques/elements including satire, archetypes, setting, characterization, etc. 
· Students will apply writing skills to a variety of writing assignments including timed essays.
· Students will apply self-evaluative/meta-cognitive skills to evaluating theirs and fellow students' writing and charting their strengths and weakness.  
Assessment: 

· Victorian England mini-research presentations—an internet research project in which students find and present social and historical information related to the text (formative) [C3]
· Satire activities—understanding and interpreting satire (a type of social commentary), including analyzing how tone and imagery create the message in modern satire with excerpts from The Onion [C3, C4]
· Exit slips reflecting on daily topics and instruction (formative) [C4]
· Reading quizzes (summative)

· Timed writing assessments (formative and summative) [C3, C4]
· Timed writing revisions (formative and summative) [C4, C5]
· Essay strengths and weaknesses chart (formative) [C4, C5]
· "Good, Bad, & Ugly" paragraph review (formative) [C5]
Midterm Test

Duration: 2 Days
Justification: The school requires a midterm for all seniors; to fill this requirement I give 
an AP-like test taken from previous released tests.  Students complete 45 multiple choice questions during the first day of the exam (47 minutes); on the second day (47 minutes) they write one essay from a section of prompts, including short story, poetry, and novel prompts. The tests provide an authentic experience for students considering taking the AP test.    

Learning Goals:

· Students will apply time management skills to completing tests during assigned periods. 
· Students will apply writing skills to creating an AP style essay.
· Students will apply textual analysis skills to analyzing texts to complete selected response and constructed response questions. 
· Students will apply self-evaluative/meta-cognitive skills to evaluating their and fellow students' writing and charting their strengths and weakness.  
Assessment: 

· Multiple choice test (formative and summative)

· Essay test—released AP test prompts (formative and summative) [C3, C4]
· Essay strengths and weaknesses chart (formative)

· "Good, Bad, & Ugly" paragraph review (formative) [C4, C5]
· Test debriefing discussion (formative) [C5]
Shakespeare Unit

Justification: This two-part unit is admittedly quite long, in part because students are 
studying a number of things concurrently with the plays, including a wide range of grammar content and numerous writing assignments.  These delays allow students to take time to absorb the meaning of the text without getting bored with discussing the same play every day. 
Part I: Midsummer Night's Dream
Duration: 3-4 Weeks 
Justification: Comedy begins the set of Shakespeare units because it is fun, short, 
and relatively easy to read.  This first unit allows students to build background knowledge of cultural, theatrical, linguistic and textual elements that are vital to understanding Shakespeare.  Students read the play relatively quickly and discuss/write about major themes and symbols of the work.
Part II: Richard III (or a Tragedy)
Duration: 6-8 Weeks 

Justification: Studying a history or tragedy provides a counterpoint to the light-
hearted comedy of the first part of the Shakespeare unit. Whereas the first play was studied in broad brush strokes, this second play is studied in minute detail, with students discussing lines and scenes in relation to the work as a whole. 

Learning Goals:

· Students will demonstrate critical thinking skills by using historical and cultural knowledge to evaluate Shakespearean writing.  
· Students will apply writing skills to timed writing, reflective writing, and analytical writing assignments.
· Students will also increase writing skills by building understanding of rules for incorporating quotes into texts with/without tag phrases and when adding or omitting material in quoted lines.  
· Students will use text analysis skills to identify symbols and themes of both plays, including gender symbolism and conflict.
· Students will also use textual analysis/writing skills to identify how grammatical structures influence or reflect the meaning of the work in discussion, quizzes, and as part of their comparison essay.  
· Students will use textual analysis skills to create a well-written essay that supports conclusions about texts using evidence and elaboration. 
· Students will build meta-cognitive/self-evaluative skills by analyzing their reading strategies in a meta-cognitive quiz and evaluating the classroom experience by creating exit slips and “Things I Learned” poster. 
· Students will build an appreciation for literature by reading, discussing, and watching a movie version of both movies.
Assessment: 

· "Things I learned from Shakespeare" Poster—a reflective activity that allows students to chart their learning (formative) [C4]
· Activities involving the elements of a play (formative)
· Timed writing assessment (formative and summative) [C3, C4, C5]
· Optional revision essay (summative) [C4, C5]
· Battle of the Sexes essay—a typed persuasive essay in which students use detail to justify generalization about the cultural values of the play, specifically if the play presents a feminist, misogynist, or neutral view on the male and female characters (summative) [C3, C4, C5]
· Battle essay peer critiques (formative) [C5]
· Best version essay—a compare and contrast essay in which students argue about what version of Richard III is the best: the modernized movie, the play, or a novel adaptation (summative) [C3, C4, C5]
· “Good, Bad, & Ugly” paragraph review (formative) [C5]
· Incorporating quotes practice—activities that teach students formatting for truncating, embedding, and adding to quotes (formative) [C4, C5]
· Quotes quiz (summative)
· Exit slips reflecting on daily topics and instruction (formative) [C4]
· Shakespearean grammar discussions and quizzes—including a "Penny's for Problems" activity that allows students to earn points (literally pennies) for identifying confusing grammatical structures and their meaning (formative and summative) [C3, C5]
Poetry Unit

Duration: 5+ Weeks 
Justification: This unit will not be students’ first experience with poetry during the 
course, but it will review important poetry terminology in time for the AP test, and will allow students to take a more active role in their study of poetry by choosing and researching poets.   

Learning Goals:

· Students will use textual analysis skills to evaluate professional writers based on their personal response and poetic criteria including, meter, rhyme, structure, content, language, and historical context; students will also create engaging questions to facilitate a discussion of their authors and example works.
· Students will apply time management skills to choosing poets, planning their project schedule on a calendar, and monitoring their presentation time. 
· Students will build and use writing skills to create well-structured essays based on their poetry presentations, which include MLA citations, works cited pages, quotes, and paraphrases.
· Students will build an appreciation for literature by reading, discussing, and listening to poems of their choosing.  
Assessment: 
· Use of class research/writing time (formative)
· Ability to meet deadlines for presentation and essay (formative and summative)
· Quality of work on presentation and essay—this includes a brief biography of the poet (or type of poetry), as well as original and critical analysis of example work in regard to form, content, figurative language, and tone (summative) [C2, C3, C4]
· Class activities including oral and written responses to teacher-selected works (formative) [C2, C3, C4]
· Presentation discussions and reflection notes (formative and summative) [C4]
· Class activities, including a works cited quiz (formative and summative) 
· MLA scavenger hunt (formative) [C5]
Additional Instructional Texts
Like any teacher, I utilize materials from a plethora of extra-curricular sources, including  
100 Words Every High School Graduate Should Know. Ed. AHD Editors. Boston:  

American Heritage, 2003.

Booth, Alison, J. Paul Hunter, and Kelly J. Mays. The Norton Introduction to Literature. 


Ninth Edition. New York: Norton & Company, 2005.
Spandel, Vicki. The Six Traits of Writing. Fourth Edition. Boston: Pearson, 2005.
Truss, Lynne. Eats, Shoots & Leaves: The Zero Tolerance Approach to Punctuation. 


New York: Gotham Books, 2003. 
Materials from AP Central on the College Board Website: apcentral.collegeboard.com 

AP Curricular Requirements

The above syllabus/course meets the following criteria created by the College Board organization to be certified as an AP English Literature and Composition course. 

	CI The teacher has read the most recent AP English Course Description.



	C2 The course includes an intensive study of representative works of both British and American writers as well as the works written in several genres from the sixteenth century to contemporary times. 



	C3 Students write an interpretation of a piece of literature that is based on a careful observation of textual details. 

Textual details include:

Structure, style, and themes

The social and historical values it reflects and embodies

Such elements as the use of figurative language, imagery, symbolism, and tone



	C4 Students have frequent opportunities to write and rewrite formal, extended analyses and timed, in-class responses in all the following modes: writing to understand, writing to explain, and writing to evaluate. 

Writing to understand: Informal and exploratory activities that enable students to discover what they think in the process of writing about their reading.  Possibly including: 

· annotations

· freewriting

· reading journal

· response/reaction papers

Writing to explain: Expository analytical essays in which students draw on textual details to develop an extended explanation/interpretation of the meanings of a literary text

Writing to evaluate: Analytical, argumentative essays in which students draw upon textual details to make and explain judgments about a work's artistry and quality, and its social and cultural values



	C5 The AP teacher provides instruction and feedback on students' writing assignments, both before and after the students revise their work.

To help students develop

A wide-ranging vocabulary used appropriately and effectively

A variety of sentence structures, including appropriate use of subordination and coordination

Logical organization, enhanced by specific techniques to increase coherence, such as repetition, transitions, and emphasis

A balance of generalization and specific, illustrative detail

An effective use of rhetoric, including controlling tone, establishing and maintaining voice, and achieving appropriate emphasis through diction and sentence structure




� [C1]—All C-Numbers refer to the Curricular Requirement standards found on page 11.
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